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contents and character change accor-
ding to the social, cultural and educa-
tional situations of need created by 
the community. Social educators work 
with children, adolescents and people 
with disabilities. They also work with 
adults – especially those at particular 
risk: the mentally disordered, alcohol 
or drug abusers, homeless people, etc.

Social educational work is un-
derstood as a process of social 

actions in relation to individuals and 
various groups of individuals. The 
methods are multidimensional and 
include: Care, education, intervention, 
treatment, protection, advocacy, de-
velopment of non-exclusive life space 
treatment, etc. The goal is to achieve 

Social education is based on 
the UN Universal Declaration of 

Human Rights and Convention on the 
Rights of the Child, and presupposes 
a fundamental understanding of the 
integrity and value of each single hu-
man being, irrespective of race, gender, 
age, beliefs and social, economical and 
intellectual status in society.

full sociability and active citizenship for 
all. A fundamental perspective in so-
cial educational work is solidarity with 
vulnerable and marginalised groups. 

Social education is a profession 
characterised by great dynamics 

and adaptability. The profession is 
determined by a variety of humanistic 
values and its practice is based on a 
range of relevant social science di-
sciplines such as pedagogical theory, 
developmental psychology, social psy-
chology, ethics, anthropology, cultural 
sociology, criminology and sociology.  
In addition, there are a number of 
subjects and areas at play, such as 
administration, management and 
welfare, political conditions, as well as 
law, communication, activity, knowled-
ge about marginalisation processes 
(poverty, network, economy, etc.) and 
culture among other subjects.    

In general terms, there are mul-
tiple methods of social education 

and these can be described as efforts 
that combine the needs of the target 
groups with the purpose of the social 
educational work. The educational 
perspective focuses on the user and 
addresses values such as democra-
tisation, participation in communities 
and autonomy. The goal is an empow-
ered person who is capable of under-
standing and acting in the community 
using their own insight, knowledge 
and skills. However, a common 
feature of social education is that the 

INTRODUCTION TO  
SOCIAL EDUCATION WORK 

Social education deals with ex-
cluded and marginalised people 

of all ages – from children to the 
elderly. Social educational work is the 
answer to many of the community’s 
integration problems – particularly 
those arising from social and educati-
onal situations of need. This is done in 
a special way, meaning that the  
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”Social Educators are professionals who work with children, youths, adults 
and the elderly. The populations include vulnerable persons and/or com-
munities who are in need of socio-educational and rehabilitation actions. 
The names of these professionals vary from country to country according 
to the field of action, which can include health interventions. In that case, 
these professionals are called social and health educators. Social and 
health educators practise in a variety of settings through individual actions, 
residential institutions and community-based programmes, while respe-
cting professional ethics. They practise a broad range of roles including 
direct care, training, supervision and leadership positions, consultation and 
research in the socio-educational and health field”.
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INTRODUZIONE AL LAVORO 
DI EDUCAZIONE SOCIALE E  
DELLA SALUTE

”Gli educatori sociali e della salute sono professionisti che lavorano con bambini, 
giovani, adulti e anziani. Queste categorie includono persone e/o gruppi che pre-
sentano  vulnerabilità che necessitano di azioni socio-educative e di riabilitazione. 
La denominazione della professione varia da Paese a Paese a seconda del campo 
d’azione, che può includere interventi sociali e sanitari. Questi professionisti sono 
chiamati ad operare nei contesti come educatori professionali socio-sanitari. Gli 
educatori professionali socio-sanitari esercitano la loro professione in una varietà 
di contesti, attraverso azioni individuali: strutture territoriali dei comuni o isti-
tuzioni residenziali/semi residenziali  e programmi a livello comunitario, la pro-
fessione persegue i suoi obiettivi nel rispetto dell’etica professionale. Ricoprono 
un’ampia gamma di ruoli, tra cui la presa in carico diretta, coordinamento e 
direzione dei servizi, la formazione, la supervisione e i ruoli di leadership, oltre 
alla consulenza e alla ricerca in ambito socio-educativo e sanitario”.

1 L’educazione sociale fonda i suoi 
princìpi filosofici nella Dichiarazione 

universale dei diritti umani e sulla 
Convenzione internazionale sui diritti 
dell’infanzia delle Nazioni Unite e 
presuppone una conoscenza fondamen-
tale dell’integrità e del valore di ogni 
singolo essere umano nella società, indi-
pendentemente dalla razza, dal sesso, 
dall’età, dalle convinzioni politiche e 
religiose, dallo status sociale, economico 
e intellettuale. 

 
2 L’educazione sociale si occupa delle 

persone in difficoltà, escluse ed 
emarginate di tutte le età, dai bambini 
agli anziani, e di ogni classe sociale. Il 
lavoro di educazione sociale rappresenta 
un sistema di risposte ai bisogni di salute  
e/o di integrazione che si presentano 

nelle comunità, in particolare quelli 
derivanti da situazioni di bisogno sociale 
ed educativo e sociosanitario. Questo 
lavoro viene svolto in maniera specifica 
e autonoma nel quadro dei servizi. Le 
azioni e le attività cambiano in base alle 
situazioni di bisogno sociale, culturale 
ed educativo dei bisogni delle comu-
nità. Gli educatori sociali lavorano con i 
bambini, gli adolescenti e le persone con 
disabilità o di salute. si occupano anche 
degli adulti, soprattutto di quelli partico-
larmente a rischio: persone con disturbi 
mentali, che abusano di alcol o droghe, 
senzatetto, o con problemi psicosociali e 
di esclusione sociale ecc.

3 Per lavoro di educazione sociale si 
intende un complesso di attività ed  

azioni di supporto e sostegno alla/alle  
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persona/e gruppi di persone che presen-
tano bisogni di salute. I metodi utilizzati 
nell’educazione sociale sono interdisci-
plinari e multidimensionali e includono: 
assistenza, formazione, intervento, 
trattamento, protezione, difesa, sviluppo 
di un trattamento per uno spazio di vita 
non esclusivo, ecc. L’obiettivo consiste 
nel raggiungere la completa socializza-
zione e nel garantire a tutti la cittadinanza 
attiva. Inserimento e reinserimento della 
persona nel contesto di vita personale. 
Una prospettiva fondamentale nel lavoro 
di educazione sociale è rappresentata dal 
principio della solidarietà verso gruppi 
vulnerabili ed emarginati.

4 L’educazione sociale è una profes-
sione caratterizzata da grande 

dinamicità e adattabilità dei servizi e 
degli strumenti utilizzati e finalizzati. La 
professione si fonda su un’ampia varietà 
di valori umanistici e la sua pratica si basa 
su una serie di discipline delle scienze 
sociali, come la pedagogia, la psicologia 
dello sviluppo, la psicologia sociale, l’etica, 
l’antropologia, la sociologia culturale, la 
criminologia e la sociologia, senza dimen-
ticare gli aspetti medici e clinici. Prevede, 
inoltre, la conoscenza di diverse materie 
e aree, tra cui amministrazione, gestione 
e sussidi pubblici, condizioni politiche, 
oltre a diritto, comunicazione, animazione, 
conoscenza dei processi di emarginazione 
(povertà, rete, economia, ecc.) e cultura. 

5 In generale, i metodi di educazione 
sociale sono molteplici e possono 

essere descritti come sforzi che combi-
nano i bisogni dei gruppi target con gli 
obiettivi del lavoro di educazione sociale 
e della salute. La prospettiva educativa 
si concentra sull’utente e si occupa di 
valori come la democratizzazione, la 
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interpersonal process is the essential 
tool. In principle, the tools of the so-
cial educator are their own body and 
mind. This puts substantial demands 
on the social educators to be able to 
define content, relationships, dynami-
cs and intervention methods.

Social educators should be 
trained professionals who assist 

the individual person in fulfilling and 
meeting his or her needs and goals. 

This implies for instance:

• Helping a person develop to
such an extent that they become
able to solve their own or shared
problems.

• Enhancing the individual’s
self-determination and ability to
adapt and develop.

6

6 COMPETENCE PROFILE

PROFILO DELLE COMPETENZE PROFESSIONALI

partecipazione all’interno della comunità 
e l’autonomia. L’obiettivo è lo sviluppo e il 
sostegno ad una crescita di una persona 
responsabile in grado di comprendere e 
agire all’interno della comunità utilizzando 
le proprie intuizioni, conoscenze e compe-
tenze. Tuttavia, il fatto di considerare il 
processo di sviluppo interpersonale come 
uno strumento essenziale, è una caratte-
ristica comune dell’educazione sociale. In 
linea di principio, gli strumenti dell’edu-
catore sociale sono il suo corpo e la sua 
mente, e i processi di metacompetenza. 
Ciò impone agli educatori sociali di essere 
in grado di definire contenuti, relazioni, 
dinamiche e metodi di intervento.

6 Gli educatori sociali devono essere 
professionisti debitamente formati 

ad accompagnare, assistere le singole 
persone, o gruppi, nell’apprendimento di 
modi per migliorare e risolvere condizioni 
per  soddisfare i propri bisogni e raggiun-
gere gli obiettivi concordati. 

Ciò implica, ad esempio:

•	 Aiutare una persona sviluppare 
capacità di risolvere totalmente o in 
parte, i propri problemi  e di potersi 
rappresentare. 

•	 Migliorare l’autodeterminazione e la 
capacità di adattamento e di sviluppo 
dell’individuo anche nelle situazioni 
più gravi e difficili.
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The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE8 PROFILO DELLE COMPETENZE PROFESSIONALI

REQUISITI EDUCATIVI E FORMAZIONE 
DEGLI EDUCATORI SOCIALI

7 Il lavoro di educazione sociale 
implica un intervento sulle condizioni 

di vita degli altri e richiede una solida 
adeguata formazione per svolgere questo 
compito in modo professionale e compe-
tente. I modelli di formazione si basano 
su apparati culturali di ogni singolo 
paese e di ogni parte del mondo. Questi 
modelli  possono variare da una cultura 
all’altra. E’ necessario prevedere l’ob-
bligo per gli educatori sociali di comple-
tare un qualche tipo di corso di istru-
zione, tutoraggio o formazione formale 
prima di esercitare la professione. Nelle 
culture occidentali, gli educatori sociali, 
analogamente ad altri professionisti che 
lavorano con gli esseri umani e se ne 
prendono cura, devono possedere un 
diploma di livello post-secondario della 
durata 3-4 anni di studio a tempo pieno. 
É necessario che il programma di istru-
zione sia riconosciuto e approvato dalle 
autorità nazionali in modo da qualificare 
l’individuo per il lavoro di educazione 
sociale. Il programma di istruzione deve 
essere, inoltre, riconosciuto come quali-
ficante per il lavoro di educazione sociale 
anche dai relativi stati e relative associa-
zioni professionali nazionali.

8 L’istruzione deve avvenire presso 
università o istituti di livello analogo 

e centri di formazione riconosciuti dalle 
autorità nazionali come fornitori di 
istruzione di base per educatori sociali. Il 
programma di istruzione deve garantire 
che le basi della conoscenza riflettano 

le competenze professionali richieste 
agli educatori sociali citate nella 
quarta sezione di questo documento. Il 
programma di istruzione deve, inoltre, 
garantire l’inclusione nel piano di forma-
zione dei più recenti metodi di ricerca e 
di intervento nazionali e internazionali.

9 La formazione e la pratica sul campo 
devono costituire parte integrante 

di tutti i programmi di formazione. Gli 
istituti scolastici, sociali e sanitari del 
settore devono prevedere una stretta 
collaborazione in questo percorso di 
formazione e pratica. 

Formazione continua e aggiornamento

10 L’esercizio della professione deve 
prevedere un sistema di forma-

zione continua e di aggiornamento degli 
educatori sociali, riconosciuto a livello 
pubblico. Per fare in modo che le cono-
scenze e le esperienze acquisite siano 
utili al processo formativo, è necessario 
che questo sistema sia collegato all’i-
struzione di base.

11 Al fine di migliorare la pratica 
socio-educativa, le autorità 

responsabili e i luoghi di lavoro di educa-
zione sociale devono garantire che gli 
educatori sociali ricevano una forma-
zione continua sul posto di lavoro.

ISTRUZIONE



8 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE 98 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE8 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE8 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE

8 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE8 9

The responsible authorities and 
social educational workplaces 

must ensure that social educators 
receive continued on-the-job training 
in order to improve social educational 
practice.

Training and practice in the field 
should be an integrated part of 

any training programme. The educati-
onal, social and healthcare institutions 
within the field should work closely 
together on this training/practice.

Social educational work involves 
intervention in other people’s 

conditions of life and requires a solid 
basic education as well as training 
in order to carry out this task in a 
professional and appropriate manner. 
The training models are based on 
cultural traditions in every part of the 
world and can change from one cul-
ture to another. However, it should be 
accepted that social educators must 
undergo some kind of education, 
mentoring, tutoring or formal training 
before practising. In western cultures, 
social educators should  – as other 
professionals who work with and care 
for human beings – have graduation 
at postsecondary level of 3 – 4 years 
of full-time study.  The educational 
programme should be recognised and 
approved by the national authorities 
and qualify the individual for social 
educational work. Furthermore, the 
educational programme should be 
recognised by the national profession 
association(s) as qualifying the indivi-
dual for social educational work.

EDUCATIONAL REQUIREMENTS AND 
TRAINING FOR SOCIAL EDUCATORS

7
EDUCATION

Education should take place at 
universities or colleges of a simil-

ar level and training centres recog-
nised by the national authorities as 
providers of basic education for social 
educators. The educational program-
me should ensure that the foundation 

8

of knowledge reflects the professional 
competences for social educators 
quoted in the 4th section of this docu-
ment. Furthermore, the educational 
programme should ensure that the 
most recent national and international 
research and intervention methods 
are included in the training.

9

10
Continuing and further education 

A publicly recognised system of 
continuing and further educa-

tion for social educators should be 
linked to the profession. This system 
should be related to the basic educa-
tion so that the gained knowledge and 
experience will be of advantage to the 
basic education.

11

Empowerment: Social educa-
tors believe in the individual’s 
potential for development. They 

look at resources instead of obstacles 
and thereby co-create a new experien-
ce, narrative and understanding of the 
individual’s opportunities. 

13

COMPETENCES 
FUNDAMENTAL COMPETENCES 

Holistic approach: A social educator 
sees the whole person. It demands 

a certain professionalism and insight to see 
behind the diagnosis, disability, etc. and 
make the change happen in cooperation 
with the individual. Social educators are 
trained to observe the individual and reflect 
on their own practice and the context. 

12

14 Cooperation: Social educators
work closely with other profes-

sions, e.g. social workers, occupational 
therapists, nurses, teachers. Social 
educators are good at interdisciplinary 
work and contribute constructively to 
work communities. Social educators 
ensure a holistic approach with the 
individual at the centre. 

8 COMPETENCE PROFILE

COMPETENZE

12 Approccio olistico: Un educatore 
sociale osserva la persona nella sua 

interezza. Uno sguardo oltre la diagnosi, la 
disabilità, ecc. richiede professionalità e intu-
izione, e rende possibile il cambiamento in 
alleanza con la persona. Gli educatori sociali 
sono formati per osservare l’individuo e riflet-
tere sulla propria pratica e sul contesto.

13 Valorizzazione di sé: Gli educa-
tori sociali credono nel potenziale 

di sviluppo della persona a prescindere 
dalla sua condizione. Si concentrano 
sulle risorse invece che sugli ostacoli 
e in questo modo co-creano una nuova 
esperienza, narrazione e comprensione 
delle opportunità dell’individuo.

14 Cooperazione: Gli educatori sociali 
lavorano a stretto contatto con altre 

professioni, come ad esempio assistenti 
sociali, professioni sanitarie, insegnanti. 
Sono abili nel lavoro interdisciplinare 
e contribuiscono in modo costruttivo 
allo sviluppo delle comunità lavorative. 
Gli educatori sociali garantiscono un 
approccio olistico incentrato sulla persona.

COMPETENZE FONDAMENTALI
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Social and communicative 
competences include:

• Working in interdisciplinary
teams on a wide range of tasks
and having knowledge of group
dynamics.

• Knowing about other professions,
their professional terminology 
and ethics.  

• Collaborating with parents and
relatives.

• Using methods for interdiscipli-
nary
collaboration.

• Communicating at many levels
and mastering various commu-
nication tools.

where conflicts are managed and 
used in a constructive way are crucial 
to the wellbeing of the child/user, to 
professionalism and to the educator’s 
safety and psychological working 
environment. Therefore, social educa-
tors should have the competences to 
solve, handle and use conflicts in a 
constructive way.

In relation to the child, adult, 
parents and/or relatives, the 

social educator must master special 
communicative competences the-
oretically as well as practically and 
methodologically. The communication 
must also be targeted at the receivers’ 
social codes, language, etc. The social 
educator should be able to counsel 
and guide parents and relatives. 

PERSONAL AND 
RELATIONAL COMPETENCES  

The relationship with the 
person who needs support 

is central to the work of all social 
educators. The personal side is about 
being able to work professionally on 
relationships. It is the tool that helps 
the child/youth/adult connect. It is 
this connection that allows the social 
educator to intervene and bring about 
change in another person’s life. 

The relationship is not sym-
metrical. The social educator 

should be able to relate personally 
and professionally to any child/adult, 
whereas the child/adult is not obliged 
to relate to the social educator in the 
same way. It is also a relationship of 
power and the social educator must 
therefore be conscious of his or her 
fundamental human view and work 
professionally and with awareness of 
the power at play. 

15

16

19

20

SOCIAL AND COMMUNICATIVE 
COMPETENCES 

Most social education work is 
dependent on a collaboration 

with a number of involved parties: the 
child, youth, adult, colleagues, users, 
parents, relatives and other professio-
nal groups and authorities.  

Collaboration is a fundamental 
part of the social educator’s 

work. A constructive collaboration 

17

18

11
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COMPETENZE PERSONALI E 
RELAZIONALI

15 La relazione educativa con la 
persona in carico,  è alla base 

del lavoro di tutti gli educatori sociali. 
La crescita e lo sviluppo personale, 
riguarda la capacità di lavorare in modo 
professionale sulle relazioni,{ ed è lo 
strumento che aiuta il destinatario al 
proprio sviluppo personale. Proprio 
grazie  a questa connessione che l’edu-
catore sociale è in grado di intervenire 
per portare un cambiamento nella vita di 
un’altra persona.

16 La relazione non è simmetrica. 
L’educatore sociale deve essere 

in grado di relazionarsi personalmente 
e professionalmente con i destinatari 
, e la reciprocità della relazione è un 
valore importante. Si tratta anche di una 
relazione di potere e l’educatore sociale 
deve essere consapevole della sua 
posizione nella relazione e nella consa-
pevolezza di ciò. Fondamentale lavorare 
con professionalità è avere coscienza del 
potere in gioco. 

COMPETENZE SOCIALI E 
COMUNICATIVE

17 La maggior parte del lavoro di 
educazione sociale dipende da 

una relazione collaborativa tra educa-
tore e destinatario. Altro aspetto è la 
collaborazione instaurata con le diverse 
parti coinvolte: con colleghi, i genitori, i 
parenti oltre agli altri gruppi di profes-
sionisti e alle autorità.

18 La collaborazione interpersonale 
costituisce una parte fondamen-

tale del lavoro dell’educatore sociale. 
Per il benessere del destinatario, per 
la professionalità e per la sicurezza 
dell’educatore e del suo ambiente di 
lavoro è fondamentale che si instauri 
una collaborazione costruttiva, in cui 
i conflitti vengono gestiti e utilizzati in 
modo propositivo. Gli educatori sociali 
devono quindi possedere le competenze 
necessarie a risolvere, gestire e utiliz-
zare i conflitti in maniera costruttiva.

19 Per relazionarsi con tutti i desti-
natari diretti ed indiretti l’educa-

tore sociale deve padroneggiare speciali 
competenze comunicative sia dal punto 
di vista teorico, pratico e metodologico. 
La comunicazione deve essere mirata 
anche ai codici sociali e al linguaggio 
dei destinatari. L’educatore sociale deve 
essere in grado di consigliare e guidare 
anche i destinatari secondari del lavoro.

20 Le competenze sociali e  
comunicative includono:

•	 Lavorare in team interdisciplinari 
su un’ampia gamma di incarichi e 
conoscere le dinamiche di gruppo. 

•	 Conoscere le altre professioni, 
le altrui competenze e la relativa 
terminologia professionale ed etica. 

•	 Collaborare con le reti primarie e 
secondarie dei destinatari. 

•	 Utilizzare metodi per la collabora-
zione interdisciplinare. 

•	 Comunicare a più livelli e padroneg-
giare diversi strumenti di comunica-
zione. 
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• Understanding and using various
methods of conflict management.

• Analysing problems and situa-
tions based on experience with
and approved knowledge about
various psychological and social-
ly conditioned problems.

• Counselling and guidance inclu-
ding knowledge about and being
able to use various counselling
techniques.

Organisational competencies 
enable the social educator to 

plan and carry out social pedagogical 
activities and initiate processes based 
on the social pedagogical relationship 
in order to achieve a professionally 
motivated aim.

21
ORGANIZATIONAL COMPETENCES

Social educators should be able to:

• Define goals, plan, initiate,
co-ordinate and evaluate social
educational activities targeted at
individuals as well as groups.

• Steer towards jobs, education,
health care, etc.

• Have knowledge of administrative
routines, IT, documentation and
manage meetings with colleagu-
es, parents, relatives and other
professionals, etc.

• Have knowledge of relevant sy-
stems for evaluation and docu-
mentation of their work.

The field, tasks, challenges 
and problems associated 

with social educational work change 
in both character and extent along 
with the development in society and 
shifts in political priorities. Alongsi-
de this, new knowledge is developed 
about social educational work and its 
character, as well as the effects and 
side effects of applied practice and 
methods that should be included in 
developing the practice. 

22

DEVELOPMENT AND  
LEARNING COMPETENCES 

The social educator must be ready 
for change and be able to use de-
velopment tools including:

• Being able to develop and
improve his or her professional
competences and theoretical
basis through continuing and
further education, improvement
of competences, development
projects, supervision, etc.

• Being able to seek and gain new
knowledge and skills conti-
nuously and being able to trans-
form these into practice.

• Being able to systematically
gather, document, generalise
and use experience in perfor-
mance and development of the
social educational work (experi-
ence-based development) both
alone and in collaboration with
others.

• Being able to critically reflect
on and assess one’s own work
either alone or in collaboration
with others.

• Being able to include analy-
ses, development and research
results in the performance and
development of social educa-
tional work and its knowledge
foundation (knowledge-based
development)

12 COMPETENCE PROFILE
PROFILO DELLE COMPETENZE PROFESSIONALI

•	 Comprendere e utilizzare diversi 
metodi per la gestione dei conflitti. 

•	 Analizzare problemi e situazioni sulla 
base dell’esperienza e della cono-
scenza di vari problemi della salute. 

•	 Fornire consulenza e assistenza, 
sfruttando la conoscenza e la capacità 
di utilizzare varie tecniche di consu-
lenza individuale e di gruppo.

COMPETENZE ORGANIZZATIVE

21 Possedere competenze organizza-
tive consente all’educatore sociale 

di pianificare/progettare gli interventi, 
realizzare attività socio-pedagogiche e 
riabilitative di avviare processi basati 
sulla relazione socio-pedagogica al fine 
di raggiungere un obiettivo motivato dal 
punto di vista professionale.

Gli educatori sociali devono essere in 
grado di:

•	 Definire gli obiettivi, pianificare, 
avviare, coordinare e valutare le 
attività socio-pedagogiche rivolte a 
individui e gruppi. 

•	 Intraprendere un percorso di orien-
tamento verso il lavoro, l’istruzione, 
l’assistenza sanitaria, ecc. 

•	 Conoscere le procedure amministra-
tive per l’avvio di pratiche di inseri-
mento e reinserimento, l’informatica, 
la documentazione personale dei 
destinatari e gestire le riunioni con 
i colleghi, i genitori, i parenti, altri 
professionisti, ecc. 

•	 Conoscere i sistemi di valutazione in 
entrata e di esito utile a saper docu-
mentare il proprio lavoro.
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with others.

• Being able to include analy-
ses, development and research
results in the performance and
development of social educa-
tional work and its knowledge
foundation (knowledge-based
development)

12 COMPETENCE PROFILE

COMPETENZE DI SVILUPPO E 
APPRENDIMENTO

22 Il campo, gli incarichi, i servizi, 
le sfide e i problemi associati al 

lavoro di educazione sociale cambiano, 
sia in termini di natura che di portata, di 
pari passo con lo sviluppo della società 
e con i cambiamenti dei bisogni di salute 
della popolazione. Parallelamente, si 
sviluppano nuove conoscenze sul lavoro 
di educazione sociale e sulla sua natura, 
nonché sugli effetti diretti e collaterali 
della pratica applicata e sui metodi da 
includere nello sviluppo della stessa.

L’educatore sociale deve essere aperto 
ai cambiamenti e in grado di utilizzare 
gli strumenti di sviluppo. Deve:

•	 Essere in grado di sviluppare e 
migliorare le proprie competenze 
professionali e le proprie basi 
teoriche attraverso la formazione 
continua, il miglioramento delle 
competenze, i progetti di sviluppo, la 
supervisione, ecc. 

•	 Essere in grado di ricercare e acqui-
sire continuamente nuove cono-
scenze e competenze e di applicarle 
nella pratica. 

•	 Essere in grado di raccogliere, docu-
mentare, generalizzare e utilizzare 
sistematicamente l’esperienza 
nello svolgimento e nello sviluppo 
del lavoro di educazione sociale 
(sviluppo basato sull’esperienza) sia 
in autonomia che in collaborazione 
con altri. 

•	 Essere in grado di riflettere e valu-
tare criticamente il proprio lavoro, in 
autonomia e in collaborazione con 
altri. 

•	 Essere in grado di includere analisi 
e risultati dello sviluppo e della 
ricerca nello svolgimento e nello 
sviluppo del lavoro di educazione 
sociale e delle relative basi di 
conoscenza (sviluppo basato sulla 
conoscenza deduttiva).
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Universal Declaration of Human 
Rights  
- Paris 1948,

European Convention for the 
Protection of Human Rights and 
Fundamental Freedoms 
- Rome 1950,

European Social Charter - Turin 
1961, and subsequent additions

UN Convention on the Rights of 
the Child - New York 1989,

International Convention on the 
Rights of Persons with Disabiliti-
es and Optional Protocol ratified 
in 2009

Charter of Fundamental Rights of 
the European Union of 2000,

European Charter of the rights 
and responsibilities of the elderly 
and in need of long-term care 
and assistance of 2010,

Lanzarote Convention of the 
Council of Europe on the prote-
ction of minors against sexual 
exploitation and sexual abuse

Istanbul Convention 2011 on pre-
venting and combating violence 
against women and domestic 
violence

Conventions and documents relevant to social education:Convenzioni e documenti relativi all’educazione sociale:

Dichiarazione universale dei diritti 
umani – Parigi 1948,

Convenzione europea per la salva-
guardia dei diritti dell’uomo e delle 
libertà fondamentali – Roma 1950,

Carta sociale europea – Torino 1961 
e successive integrazioni,

Convenzione internazionale sui diritti 
dell’infanzia delle Nazioni Unite  
– New York 1989,

Convenzione internazionale per i 
diritti delle persone con disabilità e 
Protocollo opzionale ratificato nel 
2009,

Carta dei diritti fondamentali  
dell’Unione europea del 2000,

Carta europea dei diritti e delle 
responsabilità degli anziani e delle 
persone che necessitano di cure e 
assistenza a lungo termine, 2010,

Convenzione di Lanzarote del 
Consiglio d’Europa per la protezione 
dei bambini contro lo sfruttamento e 
gli abusi sessuali

Convenzione di Istanbul 2011 sulla 
prevenzione e la lotta alla violenza 
contro le donne e la violenza 
domestica


